Master of Training and Development (MTD) Program

Assessment Plan 2007
This document captures the six components of the MTD Program Assessment Plan as recommended by the Senate Assessment Committee’s “Guidelines for Academic Assessment Plans.” Please see Attachment 1 for the Assessment Plan Template. 

1. Citation of appropriate goals from Oakland University’s (OU) Mission Statement. 
Please find below the appropriate goals from Oakland University’s mission statement that we strive to achieve in the development of our Master of Training and Development students:
(a)  Oakland University offers master’s programs that meet the demonstrable needs of Michigan residents and that maintain excellence.
(b)  Oakland University seeks to facilitate the development of those personal skills which will contribute to informed decision making and productive citizenship.

2.  Specification of program goals that flow from each of the cited university goals.

Please find below the MTD program goals stemming from the university goals listed above:

(a) The MTD program prepares graduates with the knowledge and skills to enhance individual development and organizational performance.
(b) The MTD program teaches students to develop critical perspectives in order to lead and support interventions and processes associated with diagnosing individual and organizational performance problems and opportunities, designing and implementing solutions, and evaluating results.
3.  Operationalization of the program’s goals into outcomes for student learning.

Achievement of the following student learning outcomes will ensure the fulfillment of the MTD program goals: 
(a) Students will be able to apply the knowledge and skills taught in the core courses.

(b) Students will be able to apply the knowledge and skills taught in the emphasis – area courses to develop and implement appropriate performance improvement interventions within organizations.
4.  Description of the methods by which progress toward the operationalized unit goals will be measured. 

The outcomes for student learning will be evaluated and measured in the following ways:

Learning Outcome (a): Students will be able to apply the knowledge and skills taught in the core courses.

Direct Measures: Assessment of Sample Core Coursework
*HRD 503: Instructional Design.  The primary goal of this course is to provide students with introductory graduate level competence in applying systematic instructional design principles and theories to the development of workplace instructional programs for adults. 
**Dear Assessment Committee - Please Note: Course work for HRD 603 Advance Instructional Design was assessed instead of HRD 503 Instructional Design because the level of student work was more comprehensive and demonstrated their advanced level of competency beyond the introductory level.
HRD 506:  Theoretical Foundations in Training and Development. The primary goal of this course is to introduce students to the major learning theories that underlie the field of training and development
Rubrics have been developed to assess the effectiveness of each of the above two courses in developing students’ progress toward achieving intended learning outcomes. Samples of students’ work produced in each course will be rated by three MTD faculty members using the rubrics provided in Attachment 2 & 3.
Indirect Measure: Alumni Survey.  

An alumni survey will be constructed and implemented by MTD faculty during the winter term of 2008. Subsequently, an alumni survey will be sent to MTD alumni every three years. 

Learning Outcome (b): Students will be able to apply the knowledge and skills taught in the emphasis – area courses to develop and implement appropriate performance improvement interventions in the workplace.
Direct Measures: Assessment of Sample Emphasis-area Coursework
HRD 603: Advanced Instructional Design (Instructional Design and Technology Emphasis Area)

The primary goal of this course is to facilitate an advanced level of professional competence in instructional design for individuals who aspire to leadership positions in the field of training and development
HRD 635: Leadership Theory and Development (Organization Development and Leadership Emphasis Area).

This course focuses on the major leadership theories and the primary tools professionals apply to develop management and leadership capabilities for individuals in the workplace.
Rubrics have been developed to assess the effectiveness of each of the above two courses in developing students’ progress toward achieving intended learning outcomes. Samples of students’ work produced in each course will be rated by three MTD faculty members using the rubrics provided in Attachment 4 & 5.  
Indirect Measure: Alumni Survey.  

An alumni survey will be constructed and implemented by MTD faculty during the winter term of 2008. Subsequently, an alumni survey will be sent to MTD alumni every three years. 
5.  List the individual(s) who have primary responsibility for administering assessment activities.

The MTD Assessment Committee will lead the assessment process. All MTD faculty will be involved in the development of the assessment tools, discussion of findings, decisions regarding curriculum changes, and evaluation of the assessment process.  

Currently, the MTD faculty comprises:
Dr. Tomas Giberson

Dr. James Quinn, MTD Coordinator and Assessment Coordinator - Dr Quinn as not been the MTD Coordinator and Assessment Coordinator since February 10, 2008
Dr. Margaret Roytek – No longer working at OU as of 2008
Dr. Chaunda Scott - is now the MTD Coordinator and Assessment Coordinator - as of February 11, 2008 to the present
Dr. Victor Wooddell – No longer working at OU as of 2008
Dr. Nancy Hastings – New faculty member as of August 2010 – was not apart of the 2010 assessment

Mr. William Solomon son – New faculty member as of August 2010 – was not apart of the MTD assessment
6.  Describe the procedures used in your academic unit for translating assessment results into program changes.

All findings derived from the assessment measures will be discussed during the fall term.  Based on these discussions decisions will be made regarding curriculum changes to ensure continuous improvement of our students’ learning. 

Attachment 1

Assessment Plan Template

	Oakland University Goals
	(a) Oakland University offers master’s programs that meet the demonstrable needs of Michigan residents and that maintain excellence.

	
	(b)  Oakland University seeks to facilitate the development of those personal skills will contribute to informed decision making and productive citizenship.

	MTD Program Goals
	(a) The MTD program prepares graduates with the knowledge and skills to enhance individual development and organizational performance.

	
	(b) The MTD program teaches students to develop critical perspectives in order to lead and support interventions and processes associated with diagnosing individual and organizational performance problems and opportunities, designing and implementing solutions, and evaluating results.

	Student Learning Outcomes
	Learning Outcome (a):  Students will be able to apply the knowledge and skills taught in the core courses.

	
	Learning Outcome (b):  Students will be able to apply the knowledge and skills taught in the emphasis-area courses to develop appropriate performance improvement interventions within organizations.

	Assessment Measures
	Learning Outcome (a): 
Direct Measures:  Assessment of effectiveness of core courses HRD 503 and HRD 506 through evaluation of samples of

students’ work. Rubrics are provided in Attachments 2 & 3.
Indirect Measure: Alumni survey will be constructed and implemented in the winter term of 2008 and subsequently every three years.

Learning Outcome (b): 

Direct Measures: Assessment of effectiveness of emphasis-area courses HRD 603 (Instructional Design & Technology 

Emphasis Area) and HRD 635 (Organization Development and Leadership Emphasis Area) through evaluation of samples of

students’ work. Rubrics are provided in Attachments 4 & 5.

Indirect Measure: Alumni survey will be constructed and implemented in the winter term of 2008 and subsequently every three years

	Individual(s) Responsible for Assessment Activities
	The MTD assessment committee will lead the assessment process. All MTD faculty will be involved in the development of the assessment tools, discussion of findings, decisions regarding curriculum changes, and evaluation of the assessment process. 
Currently, the MTD faculty comprises: Dr. Tomas Giberson, Dr. James Quinn, MTD Coordinator and Assessment Coordinator, Dr. Margaret Roytek, Dr. Chaunda Scott, Dr. Victor Wooddell

	Procedures for Using Assessment Results to 

Improve Program
	All findings derived from the assessment measures will be discussed during the fall term of each year.  Based on these discussions decisions will be made regarding curriculum changes to ensure continuous improvement of our students’ learning.


HRD 503 Instructional Design Project Rubric - 2007
	Learning Outcome
	Partially Developed

(0 – 2.7)
	Substantially Developed

(2.8 – 3.5)
	Excellent

(3.6 – 4.0)

	Analysis of Context
Relevant Work Product:

List of 
· Learner Characteristics

· Delivery Setting Characteristics

· Application Setting Characteristics
	Does not identify and analyze fundamental characteristics of each of the following:
· Learners

· Delivery Setting

· Application Setting
	Identifies and analyzes fundamental characteristics of each of the following:
· Learners

· Delivery Setting

Application Setting Attachment 2

· 
	Identifies, analyzes, and prioritizes the fundamental characteristics as well as explores critical nuances and implications for the design of instruction in the description of each of the following:
· Learners

· Delivery Setting

· Application Setting

	Analysis of Task 
Relevant Work Product:

List of all tasks and subtasks to be learned by learners.


	Does not identify each task  and subtask to the depth required for appropriate  instruction given the nature of the:
· Tasks and Subtasks to be Learned

· Characteristics of Context

· Format required of Task Analysis
	Identifies some, but not all, tasks and subtasks to  the depth required for appropriate instruction, given the nature of 
· Tasks and Subtasks to be Learned

· Characteristics of Context

· Format required of Task Analysis
	Shows proficiency in the identification of tasks and subtasks to the depth required for appropriate instruction, given the nature of
· Tasks and Subtasks to be Learned
· Characteristics of Context
· Format required of Task Analysis

	Development of Performance Objectives

Relevant Work Products:

List of performance objectives – one for each of the tasks developed in the task analysis process. 
	One or more objectives do not match the tasks developed in task analysis process. 

Does not identify and analyze basic construct in the 4 components of a performance objective:

· A = Audience

· B – Behavior

· C = Condition

· D = Degree
	One or more objectives do not match the tasks developed in the task analysis process.

Creates performance objectives using all 4 components:

· A = Audience

· B – Behavior

· C = Condition

· D = Degree
	Each objective matches a corresponding task developed during the task analysis process.
Creates performance objectives using all 4 components:

· A = Audience

· B – Behavior

· C = Condition

· D = Degree




Attachment 2 (cont.)
HRD 503 Instructional Design Project Rubric – 2007 
	Learning Outcome
	Partially Developed

(0 – 2.7)
	Substantially Developed

(2.8 – 3.5)
	Excellent

(3.6 – 4.0)

	Development of Prototype of Instructional Materials

Relevant Work Products:

· Instructor Guide

· Learner Guide 

for part of task to be learned by learners. 
	Does not develop the components of the following:

· Adequate Format for Instructional Materials
· Performance Objectives

· Instructional Content

· Instructional Activities
	Develops basic components needed of the following:

· Adequate Format for Instructional Materials

· Performance Objectives

· Instructional Content

· Instructional Activities
	Shows high competency, including use of principles of learning, instruction, and  message design when developing:
· Professional-level Format for Instructional Materials

· Performance Objectives

· Instructional Content

· Instructional Activities


Attachment 3

HRD 506 - Theoretical Foundations of Training and Development Rubric - 2007
	Course Requirements (4)
	Superior
	Adequate
	Minimal
	Inadequate

	1. Attendance and Active Participation in all Classes

 (15 points)
	Attended all 15 Class Meetings and Actively Participated in all

 Class Discussion and Presentations 
	Attended at Least 13 out of 15 Classes and Adequately

Participated in all Class

Discussion and Presentations
	Attended at Least  12 out of 15 Classes and Minimally Participated in all

Class Discussion and Presentations
	Attended 11 out of 15 Classes and  Inadequately

Participated in all Class Discussion and Presentations

	2. Write Three Article Reviews Four Pages Each with References, Using the APA Writing Format (10 Points Each Article Review, Total Points 30)
	Wrote 3 Detailed Article Reviews – 4 Pages Each, Written with Reference, Using the APA Writing Format Successfully, and Produced 3 Grammatical Error Free Article Reviews  
	Wrote 3 Summarized Article Reviews – 4 Pages Each, Written with Reference, Using the APA Writing Format, with Minor Errors, and Produced 2 Grammatical Error Free  Article Reviews  
	Wrote 3  Summarized Article Reviews – 4 Pages Each, with Reference, Using the APA Writing Format with Minor Errors and Produced at least 1   Grammatical Error Free Article Review  
	Wrote 3  Inadequately Summarized Article Reviews - 4 Pages Each with Reference Using the APA Writing Format with Major Errors and Produced   Grammatical Errors in all 3  Article Reviews  

	3. Write A  Scholarly 15 Page Paper Research Paper with References, Using the APA Writing Format (25 points)
	Wrote a Detailed  15 Page Scholarly Research Paper, Using the APA Writing Format Successfully with References

and Produced 3  Grammatical Error Free Article Reviews  
	Wrote a Summarized  15-14 Page Scholarly Research Paper, Using the APA Writing Format with References and Minor Errors
	Wrote a  Summarized  15-13 Page Scholarly Research Paper, Using the APA Writing Format with References and Minor Errors
	Wrote an Inadequately

Summarized 15-12 Page Scholarly Research Paper, Using the APA Writing Format with References and Major Errors

	4. Conduct an Interview and Write an Analysis of the Main T & D Function, at a Local Organization and Cite References, Using the APA Writing Format (30 points) 
	Conducted an Interview and Wrote a Detailed Grammatical Error Free 15 Page Analysis on the Main T & D Function, at a Local Org. Using the APA Writing Format Successfully 
	Conducted an Interview and Wrote a Summarized Analysis, 15-14 Pages on the Main T & D Function, at a Local Org, Using  the APA Writing Format with  Minor Errors 
	Conducted a Limited Interview and  Analysis, 15- 13 Pages, on the Main T& D Function, at a Local Org, Using the APA Writing Format with  Minor Errors
	Conducted Interview and Wrote an  Inadequately  Summarized Analysis, 15-12 Pages, on the Main T & D Function, at a Local Org. Using the APA Writing Format with  Major Errors


Attachment 4

HRD 603 - Advanced Instructional Design Project Rubric – 2007
	Learning Outcome
	Partially Developed

(0 – 2.5)
	Substantially Developed

(2.6 – 3.3)
	Excellent

(3.4 – 4.0)

	Comprehension of Needs Analysis

Relevant Work Products:

1 page executive summary including one paragraph for each analysis
	Does not identify and analyze basic construct in the 4 areas of:

· Training topic

· Learner analysis

· Content analysis

· Organizational analysis
	Identifies and analyzes basic constructs, but not subsidiary, embedded or implicit aspects in the 4 areas.
	Identifies, prioritizes and analyzes the most important constructs as well as explores critical nuances and implicit aspects in the 4 areas.

	Creation of Performance Objectives

Relevant Work Products:

4-8 performance objectives including:

A= Audience

B= Behavior

C= Condition

D = Degree
	Does not identify and analyze basic construct in the 4 components of a performance objective:

· A = Audience

· B – Behavior

· C = Condition

· D = Degree
	Demonstrates basic skills

Creates performance objectives using all 4 components:

· A = Audience

· B – Behavior

· C = Condition

· D = Degree
	Shows proficient use of creation of performance objectives including the components of the objectives and the relation of:

· Training topic

· Learner analysis

· Content analysis

· Organizational analysis

	Creation of Task Analysis

Relevant Work Products:

List of all of the tasks needed to perform the objective including a breakdown of each task.
	Does not identify and analyze each task and sub-task as it relates to:

· Performance Objectives
	Identifies and analyzes basic tasks and sub-tasks as it relates to:

· Performance Objectives
	Shows proficient use of creation of task analysis including each task and sub-task as they relate to: 

· Training topic

· Learner analysis

· Content analysis

· Organizational analysis


Attachment 4 (cont.)
HRD 603 - Advanced Instructional Design Project Rubric
	Learning Outcome
	Partially Developed

(0 – 2.5)
	Substantially Developed

(2.6 – 3.3)
	Excellent

(3.4 – 4.0)

	Creation of One Design Document

Relevant Work Products:

One design document containing all of the information for each performance objective including the following:

· Training topic

· Content

· Performance Objectives

· Activities


	Does not design the components of the following:

· Training topic

· Content

· Performance Objectives

· Activities
	Designs basic components needed of the following:

· Training topic

· Content

· Performance Objectives

· Activities
	Shows proficient use of design document instrument including instructional design principles and how they relate to:

· Training topic

· Content

· Performance Objectives

Activities

	Creation of One Instructor and Matching Participant Guide

Relevant Work Products:
· Instructor Guide

· Participant Guide
	Does not develop the components of the following:

· Instructor and Participant Guide Format

· Instructional Content

· Performance Objectives

· Instructional Activities
	Develops basic components needed of the following:

· Instructor and Participant Guide Format

· Instructional Content

· Performance Objectives

· Instructional Activities
	Shows proficient use of the instructor and participant guide instruments including message design principles and how they relate to:

· Instructor and Participant Guide Format

· Instructional Content

· Performance Objectives

· Instructional Activities

	Creation of Instructional Assessment

Relevant Work Products:

An assessment instrument to measure learner reaction to the instruction.
	Does not identify and analyze the components needed to assess learner reaction to the following:

· Training topic

· Content

· Performance Objectives

· Activities
	Identifies and analyzes basic components needed to assess learner reaction to the following:

· Training topic

· Content

· Performance Objectives

· Activities
	Shows proficient use of creation of assessment instrument including learner reaction and how it relates to:

· Training topic

· Content

· Performance Objectives

· Activities


Attachment 5

HRD 635 -  Leadership Theory & Development:  Leader Sketch Rubric 2007
Leader Sketch Rubric

Student: _________________________________

Final Score/15: ________

	
	4
	3
	2
	1
	0

	Structure
	
	
	All three sections present.
	Section(s) Missing 
	

	Analysis
	Demonstrates insightful analysis of leader sketch, identifies several theories implied in initial sketch.
	Identifies a theory implied, or does adequate, but not insightful job of analyzing with leadership theories.
	
	Does not apply theories from class to analyze first section.
	

	Expansion
	
	Identifies which theories will be used to expand initial sketch; follows through.
	Expands sketch but does not identify which theories will be used.
	Does not expand initial sketch as directed.
	

	Application of theory to third section
	Demonstrates insightful knowledge of relevant theories and accurately applies them.
	Applies theories, demonstrates adequate understanding.
	
	Shows little understanding of theories applied to expansion.
	

	Grammar
	
	
	Demonstrates proof-reading, edited final copy.
	Some grammatical/ spelling errors
	Many errors.


